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ABSTRACT

This paper provides review of an article that répor longitudinal study that deals with the

impact of ELT program on Students -teachers’ beliéle aim of the review is to provide a
critical summary of the contents of the article.céingly, each section of the article was
summarized and critically analyzed. The implicatiointhe study for the reviewers own
context was then coined. The abstract of thelartidroduced the objective of the study
well. It addressed that the study attempted toktpaassible changes in the student-teachers
beliefs about language teaching and learning amatlyz@ the impact of an ELT pre-service
program. It also provided the methodology assertivad interview was conducted with 49
student teachers and the data were processed theugixed-method design. However,
details of the sampling technique, tools, proceslia® well as the analysis techniques that
lead to the findings were not provided in a wayt g&ts a synopsis of the study. The results
that various changes on the students-teachersvieetievelopment occurred due to the
different program and that the practicum seemsateela higher impact was also provided.
Yet the expression used to show various changerisgeneric and exaggerated. On the other
hand, the researcher provided what he has alregtgwed as a major finding with hedge,
“practicum seems to have a higher impact on theldpment of the beliefs about language
learning and teaching.” Similarly, the expressidthe contribution of the study is expressedg
—

with hedge,” this may be interpreted as a lessifsignt study”.
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INTRODUCTION

The introduction section starts with the impacteschers’ belief on practice. However, the
impact of the beliefs of student teachers who hesreal subject of the study on practice
which is a central focus and which can serve adeene of the problem is rejected from this
beginning section. In this section, the resear@ueiresses citing several scholars that ST
carry with them strong ideas and beliefs about atioic which impacts the way they process
information and that the earlier impact remainshamged. The researcher then affirmed the
implication of that the mechanics of STs Beliefeange should be studied empirically in
different countries and contexts, and that theifigsl of those studies must be utilized to
reshape the current content and structure of teathecation programs. He then provided a
somewhat contrary view citing Nettle (1998) thagrthis change and stability in student
teachers belief. He later stated that there arekinas of studies concerning the issue; those
which emphasize changes in the beliefs of STs (kpi& Kaucak, 1997) and those which
do not (Tillema & Knoll, 1997).

However, he did not provide his position .Afterwatte researcher emphasized the existence
of gap of information about the program of studyg @ontent of English language teaching
(ELT) programs in which belief studies were conédgctparticularly the nature and quality of
teacher education programs are not taken into deraion as an influential variable in
studies about STs’ beliefs citing (Mattheoudaki3d)2, Bramald, Hardman, and Leat 1995).
The researcher asserted that his study unlike stodtes regards the programs as dynamic
variable. Then he provided the purpose of the pajch is to presents a longitudinal study
on STs’ beliefs about language learning and tegchid the details of the influence of ELT
program. Toward the end, he provided the controubf the study for the development of
STs’ beliefs by pointing to the correlation betwdsstief changes and the phases of the ELT

program at Gazi University.

The introduction section also tries to set a bamlgd of the study and address the problem.
However, the problem is not stated well. Insteafbotising on the problem by showing the
magnitude of the problem for readers, evidencegusidications and deficiencies (literature
and practical deficiency), the researcher raisedrséview points in a way that may confuses
readers. He didn’'t bring contradicting views to ole§on by stating his stance anda
converging to his main target. For example it mapear that the main problem of thisg

particular study is eithathange in belief across different contexts and treesor the role of
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the change in shaping ELT programhich actually are not the main target of the gtukhe
research objectives were not over shadowed.

THE LITERATURE

The researcher provided literature review in twetises. The first section deals with student-
teachers beliefin this section, the research addressed$fat beliefs can be traced back to
early experiences from primary level. He also pied citing scholars that beliefs of
university teachers may exert a notable impacthenetucational experiences of students in
tertiary contexts, the areas of impacts of edunatiprogram, the two categories of teachers
belief: (1) traditional view where teaching is psEved as a process of knowledge
transmission and the teacher is considered astireesof knowledge and the authority, and
(2) constructivist views where learning is viewedaaprocess of knowledge construction and
the teacher serves as a facilitator of studentertebf constructing knowledge by making
sense of their experiences. He mentioned that stasiies showed that students adopt an
eclectic approach of the two views.

Most of the cited literatures are relevant but wWréer would have made live by explicitly
associating the view points with his problem. Hoarvssue about the noticeable impact of
university teachers on the tertiary level studeatiicational experiences is irrelevant as the
study does not deal with it. Discussion of a magtailled philosophy of the view points with
recent literature particularly of international esnwould have given the section a more
scholastic concern. His study did not show thatSfie take an eclectic approach in contrary
to the scholars view both at the beginning and @nthe program. Hence, he could have

included this interesting finding since this is el report of the literature.

The second section of the literature review death Becond language teacher education
(SLTE) and STs’ beliefs. The researcher providede hthat ELT programs have both
theoretical and practical course natures which liysappear in the last year though their
ratio varies based on factors such as nature ahdraluvalues of the programs. He also
provided his inference of scholars (Freeman andsimin 1998; Crandall 2000) advocation of
constructivist view of teaching in SLTE and the mfjiag trend toward this view. Citing
(Wright 2010) the researcher offered the reseasgh(gesearch non-existence as he stated )
concerning the interactions of STs’ prior knowledgel beliefs about language learning and
teaching and SLTE programs goals, course conteatagogy and so on. He asserted thgi
transmissive and behaviorist pedagogies have km@aced by experiential (Dewey, 1938),%

constructivist and social constructivist views eéining (Lantolf, 2000) and in turn cause(g
w
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extensive execution of reflective practice in SLp&dagogy (Schon, 1983, 1987; Wallace,
1991). The researcher then provided major issfidssointerest; his problem in a more
technical term. He stated that the fact that th& ESdoes not adequately benefit from the
studies that address the role of STs’ beliefs Igadfocus on the discussion of teaching
theoretical courses like second language acquisiB®A). The SLA courses which normally

must have a vital role in shaping the STs’ beliafg claimed to remain too theoretical and
abstract (Markee, 1997) and thus most of the Sifddaassociate these courses with the
practical methodology courses and the teachingtiptaw. Citing Brown (1985), the

researcher notes that SLA studies can actually inoevSTs to adopt communicative
approaches to ELT and help understand why commiivecapproaches are more effective

than behaviorist or purely cognitive methods.

However, the extent to which such theoretical sesircontribute to a change in STs’ beliefs
depends on the nature of teaching, the syllabusttencurriculum of the program. Then, he
provided the aim of the study in context statinghwm this theoretical frame of STs’ beliefs
and SLTE pedagogy, the present study analyzesnpadt of the phases of a typical ELT
pre-service program and aims to explore the inftesrof each phase on STs’ beliefs about
language learning and teaching. The structure antknt of the program in which the study
was conducted in four years were also taken intmw@att so that the program itself as a
dynamic variable could be included in the dataysislprocess. The findings may illuminate
our thinking about what aspects of a SLTE progrdmoukd be modified to support STs’

belief change.”

In this section also, the researcher providedditee that can serve him as a justification of
the problem. He has also provided a brief structdrthe ELT program which is used as a
dynamic variable. However, in most cases, hisaalitstance is not provided. For example,
the fact that constructivism is replacing tradiaibnview is not enough to justify
constructivism is better on its own. He is suppotsedrgue well in support of his frame of
reference. The researcher classified the prograrto ithree phases (phase 1: Yearsl&2,

phase 2: year 3and phase 3: year 4) in this sedtiowever, he did not provide adequate

justification for his classification. =
o

THE STUDY CONTEXT 01
. . . . . . (/)]

The writer provided the context in this section. &tilressed that the study deals with thg‘a
impact of the ELT pre-service education programGatzi University, Gazi Faculty of g
w
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Education in Ankara Turkey. The nature of the ELMgram at Gazi i.e. it adopts a
constructivist view of education and reflective aggzh in pre-service teacher education and
reasons for adapting such program such as the aleénemd in teacher education, impact of
national academicians, and the influence of Eunopdaion language teaching policy were
provided in the section citing (Cakir & Balgikar2Q12). He also made explicit that STs at
Gazi University ELT program undertakes a one-yeaching practicum at state primary or
secondary schools in the"4year being assigned to a particular classroom gusire
curriculum prescribed by the Ministry of Educatidine practicum was based on observation
during the first semester while STs starts teackewvgyy week for one course hour (40 or 45
minutes) and the methodology trainer observes Sdetduring the semester in the second
semester. The STs are to write reflections and gubem weekly to their trainer, and they
also plan their own lessons, prepare original melgeand submit them weekly. The one-day

practicum is supported with a ST and trainer intéoa (called "feedback sessions").

The research mentioned STs’ prior language learexpgrience which is mostly based on a
grammar-based and exam-oriented practice partigldgr“Foreign Language Examination”

(FLE) offered by Student Selection and Placementt&€enationwide school system as a
requirement to be accepted to an ELT program aed cvwwdedness as the two limitations
of the ELT program at Gazi University. The FLE ludes 80 multiple-choice test items

assessing grammar, academic vocabulary knowledtie ssime sub-skills of reading. The

examination has been proven to exert a negativé Wwask effect on students (Yildirim,

2010).

The researcher provided the target of the studghvhias to analyze the content of a typical
ELT program in terms of certain phases that weeatifled by the author. Three (3) phases
were utilized to observe how the program influenbetief development. Phase 1 covers the
first two (2) years of the program during which S3re introduced to academic English
courses, some educational sciences courses aneédppguistics courses. In Phase 1, the
only practical course isSpecial Teaching Method$ (4 hours per week) offered in the
Spring semester of the second year. Phase 2 rapsdke third year of the program in which
the courses are completely practical and basechermpérformance of the STs in teachings
attempts. Phase 3 includes the practicum as weboase methodology and Iinguisticsa

: . . - . /)]
courses. In this section, the researcher did nstifyuhis choice of the context. He alsog

R

provided two limitations but he did not elaboratevthey limit the study.
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THE PARTICIPANTS

The researcher indicated he had invited 60STs ascipants from a population of 243
students enrolled in 2007 through an e-mail buy @8 STs wanted to take part and hence
were followed throughout the four years. Age of gagticipants ranged between 18 and 21
and where 89.8% of them were females. The reseaatbe mentioned that attempts were
made to ensure homogeneity among the participaptcdmtrolling variables such as
educational background, socio-economic demogratbleyparticipants aim to attend an ELT
program and by providing the 16 credits core methmgly courses and the complete
practicum from the same trainer. He provided astditions that the sample of 49 STs may
not represent the whole population and the idiosticc differences among participants
cannot be controlled in any way and indicated taking these limitations into account, the
results should be interpreted with caution.

Here also, the researcher did not justify abouphisicipants; who are the 60 STs invited; on
what base are they invited; what sampling technigag used and why; how about the mode
of communication employed (email ); why is it emydd, what is the culture of the
participants in using e-mails, is the impact pesitor negative etc. The researcher only
mentioned that he has attempted to ensure homdgeared didn’t tell us how he has done
and how successful he was. For example, whethewdseable to get students of similar
educational background, socio-economic demogratbleyparticipants aim to attend an ELT
were not elaboratively mentioned. His justificatimnusing 49 participant size because of the
nature of qualitative is not sound because theystidainly quantitative in nature. Besides,
49 is a large size sample for qualitative invesioges. Moreover, mentioning the limitation
and indicating that precautions should be takenterpretation is not enough on its own. The
researcher is supposed to show precautions hddottke analysis in this section.

THE RESEARCH OBJECTIVES

The researcher provided in this section the smeabjectives of the study that include
identifying the current status of the STs’ beliaf®out language learning and teaching,
tracking the changes in their beliefs, exploring tmpact of each ELT program on STs’
beliefs and examining of the ELT curriculunHowever, as long as the study traces the
change in the three phases of the program, obgthiee (3) can inherently be expressed iff
objective two (2). Furthermore, it would have bdwsiter if the researcher had given thé?{
general objective of the study which would haversdras an umbrella and also showed thé

link between the specific objectives and the bessearch questions of the study. Moreovei‘g
w
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the objectives were only dimly foreshadowed by ghrevious section lftroduction and
Literature Review

DATA COLLECTION

The researcher provided that he had used a mixédechedesign, two semi-structured
interviews with their aims, two pilot interviews éira questionnaire for demographic data.
However, he did not show how his study is mixedjolwhobjective or variable called for
guantitative aspect and which one for qualitatinme.dBesides, justifications of issues which
play a great role at convincing the reader kley this participants, why mixed, why semi-
structure interview, why interview in English ams#en why longitudinal studwere
unexplained. He mentioned the pilot but did nobetate the results from the pilot study
except stating that changes were made based qilttheln this kind of longitudinal study
(panel study), the two threats to validity namalyitton and panel conditioning are expected,
but the researcher did not provide any report ese¢hissues. These could have raised the
validation of his work. All the data concerning tthemography of the participants could have
well been addressed by the interview. Thus, instdatie questionnaire used, it could have
been better if the researcher had assessed thenstyalan and also attended their reflection
sessions to triangulate his data since practideatsfperception. Thus document analysis and
observation are preferable to questionnaire far plairticular study based on the very nature
and objectives of the case at hand.

DATA ANALYSIS

The researcher claimed that he has used the seftMiavo for organizing the data from the
interview. However, details of what this software about should have been given for
readers’ convenience. He provided that the data \geren under three major educational
views traditional, constructivist, and the mixed vievasid that “other” was added to code
safely the data that fall under neither of themwiweer, the researcher did not provide how
he treated the “other” data. He provided that trseleolars cross-checked the coding of the
transcriptions, and refined the categorized datautjh cyclical reading to insure validity.
The demographic data gathered through a questienneere analyzed using computer
software and descriptive statistics such as frecqpand percentage for the utilization of the
analysis. The demographic findings were referred ettsure the homogeneity and
identification of the characteristics of the samgteup; they are not exploited to categorizes
or compare the findings. Thus, the researcherppaied to provide the use of demographié?{

data under the data section not under the analgsiton.
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RESULTS

Demography

The researcher provided under the result, the deapb@ finding aiming to maintain the
homogeneity among participants and asserted thitipants were quite a homogeneous in
their educational and socio-demographic backgroand,their motivation in being enrolled
in an ELT program. However, this should have bdsougsed as part of the methodology not
as the result, since it is not among the object¥ehe study. In addition, though the
expression quite homogeneous implies that themedmsviation, the researcher did not discuss
the deviation and this has an impact on credibdityis finding at least the discussion. The
research should still express the possibility tdiferences of other variables that might have
impacted the result. For example, students fromagei school and public school, those from
educated family and others, those whose family negmare teachers in English as a foreign
language and others may significantly differ. Thoutgs difficult to control all the variables
their possibility of interference should be pointad.

Findings

The researcher discussed the finding under shegterons of the research objectives entitled
identifying the current status, tracking the chasngeSTs’ beliefs, exploring the impact of the
program, and examining the ELT curriculuifhough the writer mentioned that he discusses
the qualitative data under this heading, in actydliis the quantitative data that he mainly
focused on under each headings.

Research Question 1: I dentifying the Current Status

The researcher mentioned that the finding concgriiie STs’ belief when they joined the
program was based on the first interview held i@722He provided percentage of STs’ belief
about language teaching, learning and teacher8earas traditional/transmmisive,
constructivist, mixed view and others in a tabdéam. The result revealed that most of STs
held a transmissive /traditional view of languagaching and learning. Accordingly, they
mostly perceived foreign language learning as aoketome cognitive operations such as
memorizing vocabulary items and practicing grams@as to construct an infrastructure to
develop the communicative skills. As of teaching, ltRe STs believed that an English
teacher was the source of the knowledge and haddhmplete authority in managing the
classroom and deciding on what and how to learryTieferred to the traditional teacherS
roles in defining a typical English teacher (83.6&0) also viewed the language student as%

passive learner who rarely practices languagecinatructivist way.
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Though the finding is well discussed in this sattid should be noted that the writer is
supposed to give room for the remaining few; thbeotresponses and the difference
regarding the various variables in the course sfdscussion. What is more that he needs to
provide the standard he used for labeling at th&yes to convince the reader. The
demographic data

Research Question 2: Tracking the Development

In this section, the researcher provided thathal respondents mentioned their L2 learning
experiences specially the influence of the secgnsienool during which they had studied for
FLE as a source of their belief when they joined grogram. To track their belief, he
provided in tabular form the areas: belief abonglaage teaching, language learning, teacher
and learner across the core relevant narrativeg @gatent summarized), emergent themes
(Initial themes arising within quotation) and surh amnstructivist mixed Views. At the
beginning of the ELT Program in 2007, sum of thexstouctivist mixed Views of the
students’ belief about language teaching, languagening, teacher and learner was a
maximum of 10.5% 2. During the first phase of thhegoam ( 2008-2009) where the STs
used to take many academic English courses, sut8pesking | and Il and Reading and
Writing | and II” with only 8 credits practical nteddology courses and 6 more theoretical
aspects of ELT methods and approaches, STs didligplay a significant change in their
beliefs. At the end of the program, the changes Beliefs approximated to an academic
perspective. At this stage, a minimum of 81% sunthef constructivist mixed view was
reported concerning the STs belief of the four sar@he impact of the reflective writing and
feedback sessions throughout the practicum seemdwelp STs associate their teaching
experience with the ELT literature and make semskex actions in front of real students.
Research Question 3: Exploring the I mpact of the Program

In this section, the researcher provided that itidirig is parallel to RQ2 and asserted that the
most influential phase of the program was Phadériteen participants (38.7%) agreed that
Phase 2 followed Phase 3 in terms of its effedheir beliefs’ change. The STs unanimously
agreed that the practicum was influential, anditiberaction with the trainer and the peers
supported the experiential learning process. Asifersecond year (as the part of Phase 1), 17
of the STs (34.6%) believed that the year had sonpact, mostly reminded them of the
methodology course they took in the second semdstavever, the first year of the Phase 15
had little or no impact (F=3, 6.1%). Still, the STisanimously agreed that the practicum waé?l
influential, and the interaction with the trainendathe peers supported the experientiaﬁ

learning process. Although the responses of thelaVe led us to infer that the Phase 3 ig
w
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the most influential one, we should underline thatprogram is complementary in nature. In
other words, the first year, which was found to éhate lowest impact on the belief
development, is actually critical in developing th2 communicative competences of the
STs. However, the study doesn'’t justify this. Muver, the theoretical courses that were
repeatedly reported to be boring and irrelevaneweund effective in the feedback sessions
during practicum. Did he identify this? Therefoas, inference that the Phase 1 and 2 were
weak and limited may not be accurate.

Research Question 4: Examiningthe ELT Curriculum

The researcher asserted that this section offerptiase and the content of ELT program that
should be modified based on STs Perspective. Tlseaf§ieed and suggested that educational
science courses be taught in English by the lectuneth a background in ELT or be
excluded from the program; they believed that |lagguskills courses in the first year might
be replaced with some field courses though somtherh suggested that a content-based
approach be applied to these courses and theyegjaoded the intensity of the third year as a
weakness and repeatedly.

DISCUSSION

The discussion section has attempted to provideetailedd discussion of the findings.
However, it happens to be a mere repletion of ithdirfig which again was almost repeated in
the conclusion section. The researcher address¢dht STs at of Gazi University, ELT
program had various common beliefs and ideas dbaguage learning and teaching at the
begging. But can we say every traditional beliefasnmon? In addition, the researcher over
emphasized with great certainty that STs beliefsewsnstructed during their previous
education particularly as a result of a grammaedaand a traditional test to be accepted to
the program. Though tests have wash back effebts, present study didn't aim and
investigated the rationale for the ST belief anddeeshould not discussed here as major
finding or else should have had it as one speoifiective and addressed. Similarly, it was
mentioned that the courses specifically that thenktin the third and fourth year of the
program enabled them to change their beliefs almmwt language learning should be
facilitated and what kind of teacher identity trehould develop to become an effective EFL
teacher. Reflective writing and post-feedback sessduring the practicum were reported to
help them build attitudes and actions on a welklgighed theoretical ground; that is, theS
practicum actually enabled them to make senseeofitboretical courses such as Iinguistics%
SLA and other applied linguistic courses. But waes kind of teacher identity the ST should%

develop to become an effective EFL teacher a m#&gous. Moreover did the study g
w
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investigate the impact of reflective writing andspfeedback sessions on building attitudes
and actions? was it about how the practicum agtuadlabled STs to make sense of the
theoretical courses such as linguistics, SLA arteroapplied linguistic courses or was it
about the impact the practicum as one phase dEltfieprogram or? Here again the research
emphasized issues that were not the main aspehts imivestigation.

CONCLUSIONS

The conclusion provides that the aim of the studg wvestigate STs’ beliefs about language
learning and teaching in an ELT program by idemiytheir status when they first entered
the program, tracking the changes in those betlafsng four years, and by exploring their
ideas about the impact of the program on theirebelevelopment. It also asserts that one of
the aims was to identify the strengths and wealasesd the program from the STs’
perspectives.

However, this view can be embedded in the firstesge. In the conclusion, the researcher
did not provide the methodology he employed to edhithe finding. This may raise the
guest of how the finding is achieved. There ise@agparadox in this study as we have stated
earlier this study is more of a quantitative orsehais the main finding are discussed through
generalization based on statically data. Howeuee, researcher claims for example that
finding about the strength and weakness from theesits perspective i.e. subjectivity which
is the ontological stance of the qualitative oraioin. In the conclusion, the researcher
reported the finding that a teacher education pmogbased on a constructivist view of
education might have a significant impact on thebdevelopment of the pre-service STs.
However, the researcher is supposed to elaboratettie target program is constructivist
program in the introduction, or methodology sectonas to set a frame of reference instead
of bring it at last. He also provided that the tfiteo years were not found significantly
influential, in contrary to the following years thalisplay a significant and radical change in
the beliefs. He asserted when the theoretical esuere associated with the teaching
experiences of the STs in the practicum, they nenfluential and convincing in adopting
an academic approach to developing effective tedudteavior.

The researcher argued citing (Richardson, 1996)$fia beliefs or any other ones, do not
change overnight and hence tried to provided thasae for employing longitudinal study.
However this is an issue that should be raisedeeanhder methodological choice. He™S
provided the significance of his study i.e as a gl@mentary to the literature that deals withg{
the vital role of reflective practice in belief ddgpment in SLTE; an area with a Wideg

research gap (Wright, 2010).At last he emphasiaad called for further research that traclg
w
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the STs in their professional careers and measurether an effective ELT program
contributes to their real teaching contexts of ¢hemvices as a context influence the
approaches of teachers adopt by citing studiestwyser and Trigwell (1999). Understanding
the real influence of the belief change or develepnin initial teacher education requires an
observation of teachers from their pre-service atioo to their professional teaching
contexts. These and similar findings may also @idig the studies of the in-service trainers
and decision-makers, who possess inadequate infiormabout this issue. He provided in
the statement of the problem section that the studytiate.
APPENDIX
FIRST INTERVIEW
1. About learning
a. Please explain how you study English. Watedtegies, study skills do you use to
practice four skills, grammar, vocabulary and prooation?
b. How do you define learning a foreign laage?
2. About teaching
a. How should a teacher teach English? Pleaseilbleshe principles, techniques, some ways
and views. Can you give specific exampleaabivities, exercises, tasks, assignments?
b. What are the effective teaching strategies)sskihd techniques you prefer as a student?
What
do you expect from an English teacher to help iynprove your English?
3. About learner
a. Who is a good language learner? What are heactesistics?
b. What are the specific strategies that a goathézaemploys?
4. About teacher
a. Who is a good language teacher? What are heaatbastics?
b. What specific attitudes does an effective lagguaacher display? For example, how does
s/he approach to the students? What kindtofides and exercises does s/he use to teach
English?
b. What are the effective teaching strategieslss&iid techniques you prefer as a student?
What do you expect from an English teachdreip you improve your English?
The first interview attempted to extract data conitey the STs belief about languaget

learning, teaching, learner and teacher when thiegql the program. (C\D{
SECOND INTERVIEW %
1. Influence of the ELT program g
5
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a. What aspects, years or courses of your progara had the most influential impact on
your
beliefs about language learning and teaching?
b. How did the influential aspects of the prograffec your thinking? For example, what
were
the content of the specific course(s) thatlengou reconsider your ideas about language
learning and teaching?
2. Strengths and weaknesses of the ELT program
a. What are the strengths of the program in terinysur beliefs about language teaching?
b. What are the weaknesses of the program in tefrysur beliefs about language teaching?
3. Necessary modifications on the ELT program
a. Do you believe that some courses of the progtaoald be modified to help you become a
more effective teacher?
b. Which courses should be modified?
c. Do you think that there are some courses impthgram that were inadequate in terms of
their
impact in your  belief development?
The second interviewed aimed at eliciting data aliba influence of the ELT program,
strengths and weaknesses of the ELT program, reegas®difications on the ELT program.
However most of the questions have retrospectiveir@aand forces the participant to
remember about the past .Thus the data might hested] by the student to meet their current
stand. Some of the question likes Do you beliey®e-you think might also be leading.
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