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ABSTRACT

The main purpose of this study was to identify kel of teacher preparedness in handling

learners with cerebral palsy in Laikipia-West ddtrThe study had one objective; to determine
the level of teachers’ preparedness in handlingh&ga with cerebral palsy outside classroom
environment in special schools. The study analyZzespecial schools and 3 units in public
institutions. The district had 38 teachers in splesthool and 6 teachers in special units totaling
to 44 teachers. The study employed descriptiveesudesign. Both quantitative and quantitative
approaches were employed in data collection. Qumsdires for teachers and head teachers
were used for data collection. Purposeful sampliechnique was applied to sample out
respondents. A pilot study was carried out in ortderdentify any weakness in the tools. The
analysis of data as guided by research objectivedeae both qualitatively and quantitatively.
The data collected was analysed using SPSS veBiddh for windows and presented using
gualitative statements, frequency tables, bar grapid percentages. One of the findings of the
study was that there was a problem in teacher pedpass in handling learners outside
classroom environment. The study concluded thatthe&as a problem in modifying adaptive
devices necessary for teachers to help learnarspe with outside classroom environment. Oné&?
of the recommendations was that in-house trainiefgesher courses should be organize&ﬁ

regularly in order to make teachers improve on mafdeandling learners while they are outsidegq2
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their classes. It further recommends that simitady should be repeated in another district to
find out if the same result will be obtained.

KEYWORDS: Cerebral Palsy, Special Schools and Teaehns’ Preparedness

INTRODUCTION

Globally, 5000 children are diagnosed with cerepeadsy every year (Chieni, 2003). According

to Miller (2013) cerebral palsy is congenital defand not an illness and it exists in three forms:
Spastic, Athetoid and ataxia. For spastic cerghaidy learners have problems movements and
stiffness of the joint. For athetoid the learnecl®racterized by involuntary movement while
ataxic cerebral palsy the learner has awkward mewsrand problems in depth perception.
Nelly (1996) added that there are some associat@agms with learners with cerebral palsy;
some of these may include problems in breathingy pating habits, problems in bladder and
bowel control and speech difficulties. According@ooss Motor Function Classification System
(2007) Children born prematurely have higher prene¢ of contracting cerebral palsy and most
children are diagnosed at around 18 months of age.
According to Baumgart and Johnson (2013), Kenyaeguwent acknowledges the existence of
learners with cerebral palsy. Schools and uniteelzeen started as well as availing funds to
school to support their education. Teachers hase laéen deployed to the concerned schools.
However, poor identification has led to problemsriaking adaptive materials and instructions
as well as rewriting objectives difficult. Kirk (@) noted that learners with cerebral palsy have
high level of frustration. Majority of teachers seml not to be aware of how learners
communicate. This may led to frequent misunderstandand differentiating learner’s
misbehaviour and the identifiable disability rethte way of expression
Breed, (2002) observed that there is little goveannhallocations of funds in Kenya that has led
to a decrease in capacity building on current nmethaf handling learners with cerebral palsy.
Barch (2004) noted that a few or no seminars haa loeganized to facilitate in-house capacity
building by the year 2014. Emily (2013) added ttatuption has been in on an increasing trend
and this has affects the little the governmentcalles for the capacity building. There is also
less technological sharing between the teachergtantherapists and no government therapig
has ever been deployed to a school in order testag=sachers in management physiotherapg
exercises (Jwan, 2010). The kind of specializeiditrg that teachers have received from colleg§
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has also led to poor handling of the learners.olmes instance teachers handling learners with

cerebral palsy have not been specialised to dehlamy other category of learners other than in

their disciplines but they are erroneously deployeschools for cerebral palsy (Brown, 2013)

According to Laikipia County Education Officer repo@n enrolment on learners with cerebral

palsy (2014), there are 380 learners with cergialsly and 52 teachers deployed to handle them.

Many of these teachers according to the report f@dspecialised in handling learners with

cerebral palsy.

This means that the teacher who has little knovdeoly medication is left to manage various

symptoms, administer drugs so as to stop abnorgralsof epilepsy on daily bases and to seek

medication before the situation gets worse. Jugddilh these, it is impossible to give a sample

picture of activities of a special education teaathealing with learners with cerebral palsy in

Laikipia County. This necessitated the researahter ¢arrying out an investigation on the level

of teachers’ preparedness in handling learners e@gtkbral palsy in special schools in Laikipia-

West district, Laikipia County.

Statement of the Problem

Determinants of special school teachers’ prepasednere studied in order to assess their effect

on the way teachers handle learners with ceretaldypwhile they are outside class room

environment.

1.4 Purpose of the Study

The purpose of this study was to identify the leMaleachers’ preparedness in handling learners

with cerebral palsy, in order to determine thefeetiveness in meeting their students’ learning

needs in Laikipia-West district, Laikipia County.

Objective of the study was;

To investigate the level of teachers’ preparedirebsindling learners with cerebral palsy outside

classroom environment in special schools in Laddyiest district, Laikipia County.

LITERATURE REVIEW

According to Jenkinson (2009), a teacher leadsroffaamedic professionals in trying to

mitigate the challenges caused by cerebral palsgs@tation with other types of specialists forLSO

example physiotherapist occupation, speech therapisothers would help deciding the type o@i

training technique for his or her learners. Halllaaw Kauffman(1999) added that it is importanﬁ
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for a teacher to have in-depth knowledge of cetelpasy in order to make various
accommodations and environmental adjustments telhiid. A teacher needs to be flexible in
adjusting to the materials used and instructiongi¥e during outside activities and re-writing
objectives to be able to be a problem solver. Adiogy to Breed (2002), a teacher needs to
realize that every child is a responsibility and agproblem to be dealt with. He /she should
believe on students’ ability to perform activitiedthough may not be able to communicate well;
they may be gifted in some talents that are ramghers.

Kirk (1997) emphasised that student comfort willphineir receptiveness to training in outside
activities. The report also added that physicakpégeness in taking new information will
determine which activities he/she may prioritis@mg instructions training.

Breed (2002) commented on muscular tension anduatduring physical activities in outside
activities. In his report he added that is it intpat for a teacher to ensure that a learner is
changed position every 30 — 40 minutes. Checkingezfd and neck alignment is important
when assisting a child proper head positioning.nNdrarc of vision should also be checked
when carrying out an activity.

Jenkinson (2009) citing on importance of teacheéesi he pointed out that because learners may
have problems in holding play articles in and alésactivities due to poor motor skills, it is
important for a teacher aide to work closer to idddio enhance receptive to reduce high level of
frustration due to repeated performance failureeison (2013) added that student may take a
few naps after sometimes during outside activittieseduce muscle tightness which may result
to a learner becoming fatigued. A teacher shoule taote by ensuring learners can do
something by themselves. This will promote creattess in instructions received and realization
of talents.

Baumgnart and Johnson (2013) wrote that duringideitactivities a teacher should use better
management and preparation techniques to preveamtuption. If interruption occurs a teacher
should give independent activity to engage in whike teacher will be busy on other
management practices. The choice of the activitypairticularly be led by students needs and
the one that involve a student, a teacher shouldtgelent’s input and let the student help tog1
establish activity of their interest. Kirk (1997%a added that considering learners interest in the,

choice of outside activity, it will promote intednaotivation to develop skills and talents. AH
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teacher should make assumptions and try to builstweent strength to be able to figure out the
kind of skills a learner with cerebral palsy neegdnd the classroom standardized activities.
The choice of outside activities should be strieduin a way that it experiences success and
helps the learners to demonstrate their compet@rogvn (2013) argued that a teacher helping
learners with cerebral palsy need to make leamgemgnize that everyone is working towards a
certain goal and it is not important for everyonebe doing same activity being done by all
learners. During the assessment of certain skiltsacher need’s to mark the assessment test of a
certain activity with different criteria according the student level disability to prevent unfair
disadvantage to others who are severely affectacc(B2013). Nelly (1996) noted that field trips
help learners to learn more about outside worldydwer, he added that a teacher should
consider accessibility and transportation for treaa to be visited.

RESULTS AND FINDINGS

Gender of the Respondents

The gender of the respondents was sought out aesllts are as shown in following figure.

0%
0%

Figure 1: Gender of the respondents
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From figure 1 above majority of the respondent®867.7% were female and 12 or 33.3% were
males. The results show that gender distributiors wiat well balanced as the as male
respondents were more than twice female respondents
Age of the Respondents

The age bracket of the respondents was soughhduta results were as

follows:

36-45 years 46-55 years 56 and above

Figure 2: Age of the Respondents
According to the figure 2 above, majority of thependents was aged between 36-45 years with
a frequency of 24 representing 24%. Those who \agexl between 46-55 years were 11 and
they represented 55.6%. The smallest group was a§egkars and above and it represented
19.4% and they were 9 in number. These results shibat young teachers below 36 years of
age were not deployed were not deployed in spsclaol may be because of the time taken for
them to be absorbed by the relevant ministry.
Academic Qualifications of the Respondents

Respondents’ academic qualification was soughandtthe results were as follows:
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Masters
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Figure 3: Academic Qualification of the Respondents
From figure 3 the respondents who had attaineddbach degrees were the majority as they 20
representing 55.6% of the respondents. Those wHadh@domas were 16 representing 36% of
the total respondents and those who had mastegieeevere 3 representing 8.3% of the total
respondents interviewed. This is a clear indicatiat a majority of the respondents had higher
education qualifications.
Position held in SchoolRespondents were interviewed on their position helthe current

school. The results were as follows:

Head
teachers
18%

n
i
o
N
Figure 4: Position held by the respondents in their Schools g
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The respondents were interviewed on the positidnisiwthey held in their current schools. The
results showed that majority of the respondentsewelassroom teachers who were
17representing 46% of the respondents. Deputy Hemchers represented were 8 representing
21% while head teachers were 6 representing 18%eofespondents. Senior teachers were 5
representing 15% Of the respondents. These reshdiss that majority of the researchers’ were
classroom teachers

Number of Teachers Experiencing Challenges in Pauipating in School Sporting
Activities. The study sought to find out teachers responsedahallenges they experience in

participating in games activities. The results wasdollows:

Hyes 20 (/2.2%)

B Nol10(2/.8%)

Figure 6. shows teachers experienced problems in sporttigtes
From the figure 6 majority of teachers 26 represgn?2.2% of the respondents said that they
experienced problems while participating in spartijgames activities while 10 representing
27.8% supported that they did not find difficultiehen conducting sports activities. The
findings seemed to reveal due to technical involemn preparation of learners, modification

and adaptations of devices, majority of teachers iti hard and much involving in participating. 10
Reasons for not being Active in Schools’ Sportingaivities: The study also sought to find outs

2

teachers readiness in responding to sports and gyaoiwities to all forms of cerebral palsy,g
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through listing some reasons for not being activeports and games activities. The results were

as follows as shown in the table 1 below

Response Frequency | Percentage
Lack of proper field 3 8.3
Mobility problems 6 16.7

Lack of adapted facilities and equipments 16 44.4
Lack of funds 2 5.6

Large diversity of cerebral palsy 6 16.7
Administration support 3 8.3

Total 36 100

From table 1, 3 teachers representing 8.3% ofd@ékpandents attributed their lack of not being
active in sports to lack of proper field in theohsols. 6 teachers representing 16.7% of the
respondents reported that they had mobility problet® teachers representing 44.4% of the
respondents responded by saying that they lackegted facilities and equipment. 2 teachers
representing 5.6% of the respondents reportedthiegt were not involved in sports due to lack
of funds , 6 representing 16.7% of the respondsaits that it was due to large diversity cerebral
palsy and finally 3 teachers representing 8.3%thef respondents said that their lack of
involvement in sports was due to administrationpsup

The findings seemed to reveal that there were meaagons that made teachers not to active in
sports while in schools. It further confirms thatk of adapted facilities was the major reason
that made teachers not to involve themselves imtspblost teachers were unable to modify
some local materials and fields to enable the Exatparticipation in sports.

Factors that hinder Effective Implementation of Physical Exercises in School as Stipulated

in the Individual Education Plan

The study sought to find out reasons that teach&e gn relation to factor that hinder their
effective implementation of physical exercises t@asesl in their Individual Education Plan. The

results were as follow.
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Table 3 shows factors that hinder effective implementatbbphysical exercises

Reasons Frequency Percentage
Large number of children 3 8.3
Diversity of cerebral palsy 10 27.7

Lack of time 2 5.6

Lack of facilities 6 16.7
Difficulties in modification 15 41.7

Total 36 100

It was evidenced from the table 3 that majorityleff respondents, 15 representing 41.7% of the
respondents cited difficulties in modification asnajor reason why implementation of physical
exercise is ineffective. Other constrains were dangmber of children, 3 or 8.3% of the
respondents supported lack of time, while 10 redpots representing 27.7 of the respondents
supported diversity of cerebral palsy , lack ofdiwas supported by 2 respondents or 5.6% and
lack of facilities 6 respondents or 16.7% of thependents. When adaptation and modification
of facilities are not provided learners with spéai@eds are unable to utilize the ordinary
facilities in games and sport events.

Factors That Hinder Effective adaptation of speciadevices as required by the learners

The study sought to investigate factors that hineféective modification and adaptation of
special devices as required by the learners. Tedtsewere as follows Table 4 shows factors
that hinder effective modification and adaptatidspecial devices

Table 4: Factors that Hinder Effective Modification and Adiation of Special Devices as

Required by the Learners
Response Frequency Percentage
Lack of seminars and work shops 16 44.4
Teachers specialisation areas 11 30.6
Large diversity of cerebral palsy 4 11.1
Lack of support from administration 2 5.6
Lack of time 3 8.3
Total 36 100

5]

The findings seemed to indicate that 16 or 44.4%hefrespondents said that lack of seminarg

and in house training were the greatest hindraficeodlification and adaption of devices 11 orgy
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30% supported the idea that they were not teachivag they had specialised in. 4 or 11.1% said
that the hindrance was large diversity of learméth cerebral palsy. 2 or 5.6% reported that lack
of support from administration was the hindrancd &nally 3 or 8.3% supported that lack of
time. The findings from this study seemed to atiiéthe greatest responsibility to seminars and
in-house training to equip teachers with moderhnetgy and ways of adapting and modifying
devices. Teacher specialisation was the secondemoinar where by majority of teacher
respondents added that they were not posted toatess of specialisation.

CONCLUSION

Based on the objectives and findings, the studwpbéished that majority of teachers had
problems in identifying various forms of cerebrallgy. Most of them find it hard to modify
devices for games and sport activities. There affeva participation or games and sports
activities in schools for learners with cerebralspa There are a few teachers who attend
seminars and in house training to better theirlslahd that there are many constrains that
teachers who have not specialized in physicallydltap undergo while teaching learners in
class.

RECOMMENDATIONS

The government should set aside funds for capacitging for in- house training courses to all
teachers in cerebral palsy schools. This is to renthat they get some refresher courses and
seminars to equip them with the new technologyaofdting cerebral palsy cases. It should also
establish workshop showrooms for various devicest thave been made with the new
technology. This is to make the teachers famikkamsth the new technology when they visit
these workshops.

Curriculum for teacher education should clearlya@rlements such as adaptation, modification

of resources as a major coverage to be taughathée trainees.
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